Early Years training, qualifications and continuing
skills development in England
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How this can inform the development of a skilled early years workforce in
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Aims of this session
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* Consider the emerging direction of Chinese policy on early years provision
B2 E %) LB BUR K BT 9]

How the English approach to training and supporting the early years workforce
can inform this policy journey
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We will tell you more about our early years training routes, including:
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Vocatlonal training and Apprenticeships
BE IR 24 |
ngher education
=EHE
In-service training and professional development
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Pair inductions by delegates 772

* Please introduce your partner to the delegates:
IEN A TNENERF:
* Where are you from?f& 3k W E ¢
» What is your work with children? &4y ) LE TEEH 47
» What is interesting about you? & H Wt F = EHNEE?
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So what is the policy challenge for delivering high quality early
education?

i

 Qualification and skills levels: &% F1F5 GE7K -
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* Individual members of staff Z(HX T./M4&

* Developing whole staff teams Z i A & f&

* Through effective pre- and in-service training 18 &8 R HR AT A EHR 5% )1
* Developing theoretical knowledge alongside practical experience in the

workplace 7 TAEH - HIe RN 55L& 5

 —

* Professional development: %l & F& -

e Upskilling of staff to ensure knowledge and skills remain up to date and based
on the latest evidence on effective practice
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Chinese qualifications
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(Junior Secondary School Graduation Certificate /
Compulsory Education Certificate)

s /2 B SV AR - g

(Graduation Certificate from a Skilled Worker School
(Jixiao) / Technician College (J is hi Xueyuan)
Intermediate / Medium level)

.
=]

/R EIE T

(Graduation Certificate from a Specialised College
(Zhongzhuan) or a Vocational Secondary School (Zhongzhi /
Zhigao))

e AV AIE S

(Senior Secondary School Graduation Certificate)

B ALY

Tl EEIRHEAE SRS R (EF)
(National College Entrance Examination (NCEE) (Gaokao))

HiRs/H W2z e MV AE - B Em (FfD) ¥ (Graduation
Certificate from a Skilled Worker School (Jixiao) /
Technician College (Jishi Xueyuan) - Preparatory
Technician (Technician) level)

LRHERMVIE S
(Graduation Certificate — Specialist / Sub-degree
programme (Zhuanke))

AT
(Bachelor degree)
il 2247
(Master’ s degree)
|5 = A

(Doctorate)

UK Level (RQF)
SE%% (RQF)

Below Level 1
1L

Between RQF
Levels 2 and 3

UK NARIC Comparability, example UK qualifications (November 2018)
EEEZIAEEBH L (NARIC) HIZKFIAIE, 261 (20184E11H)

Below GCSE standard
% F GCSEFz

Between BTEC First and BTEC National qualifications

We do not provide individual GCSE comparability for this one, unlike for the regular
(Senior Secondary School) (see below).

I TBTECHIM % P ilE B ABTECHE K B A UE 52 7] (RN SHARBEZR RS

AETFHEHES, RATHFRNIL 2 G EREMPICCSEKFNIE (IR0

" 7 (Zhongzhuan) or Sf ~

N T2 53%RQF 2 BTEC National Certificate / F _cended L vtificate / Four” tion Diploma Individual academic subjects passed,

1]

Level 3
3%

Level 4
4%

Level 5
52

Level 6
6%
Level 7
2%

Level 8
84K

which have counterparts within tne ¢’ sE . ‘llabus, may '+ co <idered at least comparable to GCSE grades A*—C /
9-4, with the exception f ®nglish ang" e
BTECH ZKAEH/H i1, # wit AN AREIH (BHGCSE. ~"wh " wih, %D AN ZE /Y TGCSE A * - C/9-44%, Wik

R4

GCE Advanceu Sursid.ary . ) level / Sce + sh <gh
Every sub, ¢* 4assed . the Senior Secont vy Ar . smic Pruiiciency Test, also known as the Huikao (£%%), maybe
conside ‘e’ .« “ 1¢ st comparable to GCSE gr . ‘s A. ..«th the exception of English language

GORmR P o G BR/FHE0 G File

T WK B OOR “2=07 . q BERE o 1FERIN R DM TGCSE A * - C, BRIk,

=

_vel / Ser c¢ish Advanced Higher standard and on a subject— for—subject basis, except
"=+ ‘bjec . of Mathematics is comparable to A level)

W CHERIEARE, HUUER- RO, SGERRSL (B

ovel mue.woE Advancee «
Ung ish Language .
» wGCEEZ (A 7K™ /4

2L 2,
s

BHHE S FTAZO

BTEC N .1 1a Di loma , Sxtended Diploma
BPRCHEE 3¢ & TR B

F. inda ion degree / BTEC Level 5 / SQA Higher National Diploma (HND)
% h& 4/BTEC 52%/SQARZ% [ ZK L (HND)

Bachelor (Honours) degree
b CGRED) Zfr

Master’ s degree

[l =22 A

Doctor of Philosophy degree (PhD)
2200 (PhD)



Early Years Training and nglificqﬂons in England
FAE =4 )L E I E RN E

Early Years qualifications in England are mainly ‘vocational’. This is because government recognises that
practitioners who have practical training and experience are more ~..2ctive in providing high quality
childcare and early education.

JLE %) )L E BURR SR E A “BNLRR” o KD LU A9, 0T s e P A S R e I 1 2
AP BN B 91 ) LA AR S5

To make sure that practitioners are well trained ar 4  u-.afied to work v, “ti ¢ ...uren aged 0-5 years, they must
have a specific early years qualification whick 1 eecs ¢h 2 standarc~ . <" by LTE.

N TR MO B 82320 RIF BRI % rc B0-H 2 0 LE, AT 120 B fF& 208 S b 140
JLE BRIETS

There is no requirement for graduate teachers, ex « 9 '1." meintained school early years settings, where staff
leading classes are required to have Qualified ™=ar h 'r St .tus (QTS)

W FCAEBUMBA M ZOR, BAERSLH)- A Y, PEEEAURDIRA “ZUNERIUE”  (QTS)

Managers of early years settings must hold a .f vel 3 early years qualification sgg?js

BN E VA R E B E LA 3R A E SR E : alliance



Early Years Vocational Education

BB HH

Vocational education is training for a specific occupatic:®, trade, or industry through a
combination of theoretical teaching and practical ex”.erie\ ce.

P ERBETHERBENMEERERNE S, N 2R Sarlb i< .7 YHE.

Early Years vocational qualifications in Englanc 2re @ 2. elopead i . 2.tne 'ship with employers, in
order to ensure that students learn the skills \n.*. &= relev.'\n* for *he ar industry. This type of
study allows students to learn the tec”.."ic.\l an professica skiids which will prove to
employers that they are work-ready, \.\ils ' aiso off-ri.«. a s.ate of transferrable sKkills, such as
work experience, team work and communicati~,n.

KEEHHEFNRLYEFRESREREAET B FERREZREZIPHEEVEREMFETY
Bk, ZEIEAFEAEIB/Z A NTHEWVHERE, S5HEN, SFBTEEIB—F
FIniEBEIHiEe, . TELK. BB\ (EREEBEE. early
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Non-Graduate
Qualifications are
regulated by
government at
levels 2 and 3
JEEE VA A% BRI
JIFTESE 2R A 3L
HITEH

Staff to Child Ratios set by Government

BURHAE il Et

DfE sets staffing requirements for early years settings
in Statutory Guidance — based on qualification levels.

BEHFTENIFEL, 2RATHRR
LRAREN.

Criteria set for qualificationsﬁ%gﬁ?

To manage quality of qualifications DfE sets CRITERIA for the
Skills, Knowledge and Understanding that qualifications must test.

NTHRGRUR, BE SRR, T RRAR &
b FEAR (VB A A AR T WIAEOR,  HAn AUl I 5 kAT

TR
Qualifications developed ##% 15

Awarding Organisations develop qualifications using the criteria

BN AR THERELREBREN R BT RINE

Qualifications Approved#ti: %%

. Ofqual approves Awarding Organisations and their
qualifications. " FHEINEFME X BN =" HAER TN
MEHFE.

o DfE approves the content of qualifications — they must

meet all of the criteria. Z{ B 2Pt E RGN B-ib
M IHETE A

Qualifications ready for delivery

TR

Early Years Foundation Stage Framework (EYFS)

ERIRAGTENESE (EYFS)

Early Years Educator (level 3)
and
Early Years Practitioner (level 2) Criteria

FHRIHEZE (3R FRHHUWE CR) trkk

Developed in consultation with sector employers
and other stakeholders.

L5 JE TR FR A B i )

o

“~The Office Tor QUaTIfications and Examinations Regutdtion (Ofqgual), a ™

non-ministerial department, approves Awarding Organisations and their
qualifications.

2 A AT 5 51 127/ 2 (Ofqual) 2 —
MR, REEHB TR A

DfE adds to list of approved qualifications.

AIE BT R EIIERT,
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Qualifications ready for delivery % & i

Training courses developed T &3V

Training providers develop training programmes covering the skills
and knowledge defined in the units making up the qualification.

BUEHERITE, TRAEARBAEERE
BHLUMRS R,

Training is delivered& %I

Training providers deliver training programmes to students, covering the
skills and knowledge defined in the units making up the qualification.

I A AR, EIAE RSB FIEAT

=R ErE T4

Assessmenti?fl

After training, individuals taking the qualifications are assessed in
accordance the qualification requirements and the outcomes are recorded.

EllE, REFARE RS SIFED NS,
FILEKLER,

CertificationZ i\ &

When all requirements have been met a certificate is issued to the
individual to confirm that the qualification has been achieved.
ARG BERAEB IR, A ADURESS, Bl AR T B 5E
%

Using their qualification an individual can take an early years
job role at the appropriate level.

AN\ A BEAAE T3 7008 25 0 3 A R I F R AL

Government funding available for some individuals.
Loans available to others.

BRI NGB BB 55

OFSTED inspect publically funded training provision to assess
quality.

S B #tt /i (OFSTED) Xy B F BYHI 25 DI T H A1 B
&, A,

Awarding Organisations sample assessments to ensure
validity.

UE PR BT P, AGRACE -
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Types of Qualifications HE &R %Y

In the UK it is important that qualifications are available to those who wish to enter the profession and those already
working in early years who wish to develop and progress.
fEgE, X TAEMNFERIHAFTI, UUISHEAZATI IS KR CRY, BUSEIN# A& A IE W HE R,
Vocational qualifications offer a combination of theoretical teaching and prac .ice " experie” e ‘Ne have:
WA MO 2T R 2w e 5 Se ik 20 . AT A&
« Standalone qualifications delivered by colleges and traininr, 0~ v’ uers —a m..* of clax sro >n« and work placement
training and assessment.
o HRFAES VAR AL B — ) B —— AR P W2 > w R 5l 514
. Apprenticeships jobs with training to industrv . tar .3 .d7 developec b« mplo <r groups.

o EGEM —— ATV AT B SRR AE A T

To be able to practice in early years at levels 2 anc 7, individual® v & chieve a qualification that meets the criteria set
by government. DfE works closely with awarding organisa*'¢ \s a. a ~mployer apprenticeship groups to make sure that
the qualifications and apprenticeships developed are s i 'L .

NTE2. 3FFEHIIK ENFHYLHEE TAE, AAMQ%@T- IFRLEFRAER IS . FE A S UE UL AT AR dE
hilE & H Y E1E, LU RBUN B 5 2 h AL
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Apprenticeships — jobs with training to industry standards

FAEH—— AT MR RS VI I B AL

Integrated programme of on and off-the-job learning which enable apprentices (aged 16 and above) to gain and
apply the skills, knowledge and understanding required by employers in a particular sector

1 TAER R S BHE AT e a 2R ], e (165 LA B RewesRE A ST AT FE 5 aE . &1
H5INF

Employers in England with a wage bill of more than £3m pay an apprenticeship levy, which is collected through
the income tax system — this is topped up by the government and the employer can then use the money to buy
apprenticeship training from a training providers

bt 2= T BGEIE300 /3 T8 A e 5T “AAERL” 5 BB P 15 B R SR ——12 B 1 BUR MU,
P85 e 2 AT L I A8 B BRI S fHa A I S A e B IR AR

If any employer is not eligible to pay the levy, they benefit from government funding for 90% of the cost of
apprenticeship training, but must contribute 10%

AT ARGE BIMES A PERL T IR JE 3, FEFRCAAERS, BUR RS =GRS 090%,  Jie 4045 10%
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Sgpartment Apprenticeships — Early Years

for Education %%%ﬂ——iﬁﬁﬁﬁ

e Apprenticeships are particularly suitable for e.rly years because they offer
hands—on experience alongside theory—based le--ri.g

o ZEAEMITRALSEERAI DL A E T HIGR Y], 55008 SRR
e Existing Early Years Apprenticeshin.

S N OESS S Al

. 2 - min 510 learning hot*s (in an' off the _~).  Average 12 months to complete

o KF2 - EASIONER CTAEANL REFID . %+ P24 A A R sE ik

e L3 - min 725 learning hours (on 2" a of1 i1ie job). Average 20-24 months to
complete

o KOP3 - BATAENS (A% LD o P E20-240 A A BESE R

. New Level 3 and Level 2 Fa." ' Years apprenticeship standards have been developed

by employer—led groups
o HFTI3YUN2GL F SR AE T ARk B e AT BT E, H A FEBusy Bees (VNEIEMYEL)



Sgpartm .t 1he benefit of an Apprentice to early years employers

for Education %ﬁﬁi%{*ﬂﬂ z;_H’Jﬁ*ﬁéL

* Expansion of early years provision means there is increased demand for workers

o FURZE RIRIT K ERE X 57 30 71 1) 75 SKEG 0

* Employing a motivated new member of staff at an affordable »ay rate

o DUBURHr BN e H — 22 Bk 3-8 i 51 T

e Developing well trained and highly motivated staff wik » vork .o the stany ur”.. vuu e pect as an employer
o BFIGA R RS R T, WA, &a'b. Kb TAE

* Helping to structure the training of your staf’ i, 2mbe *

o PRENIEA LN G TR

e Supporting loyalty and retention of staff

© SRR R L

* Present new ideas into the settings as the apr.=2ni ¢ ¢ air 5 up-to-date knowledge on current practice.
o FHERIEFNZE S T ARSI BOT AL R R B B LA

e Grow-your-own ethos of the sector

o WEEEE TR RELS




o Graduate Qualifications
AR N, <
Department Eéﬂé:;ﬁ%

for Education

Universities and other Higher Education Providers provide degree courses, and graduate training and assessment, for

early years practitioners.

R AN HAth 5 55 20 B HULAA 9 1208 Mk SR A iR AR . R A7 AR

They usually include a range of work placements an a <. smcnt’ i the wot ‘o = 3.

& A TARE B i) — R0 ARSI APEA

. Early Years Initial Teacher Training for graa.'a es leads .o -4.- . ‘ears Teacher Status — a course for those wishing
to specialise in birth to 5 years education (it is 0% .2 schu or teachers).

o ERRERNA R RINERATEOm B Ag I af R § ¢ AMHBEBUNER T ——2IRE R TR 0-5% 4 ) L
5 (MR EREE) -

« There are also early years related under-g. a uate degree courses— for example, Early Childhood Studies.

o RS REE MK AR ——Fn, BRI L=



Early Years Teacher Status : July 2013
BB NG 2013F7F

An Early Years Teacher must meet the following standards: £ . 4 S #FA TS THIEK:

1. Set high eergtatlons which inspire , motivate and c'ialleng 3! childr.n 7y 0 ) LB K SEATF, BEXTHR
BILE#HTTREA. ). Pk

2.  Promote good progress and outcomes for chis “ren ‘¢ FJLEER 0 7 9F 3 L R
Demonstrate good knowledge of earlv 'ea i and EYFS 25 R ¥ AXTF R HI= I B HIZE 2018

4. Plan education and care taking acc ‘u.* *f the need- of an. b ‘uren, BEZEF 2240 JLAIEK, 1THRIMER
BHBELE

5. Adapt education and care to respond to the 1.engt.s and needs of all children It REHEEN TEFE
LB HNFE

6. Make accurate and productive use «f . 'ss >ssrment 1T AR A BRI TE(S

7. Safeguard and promote the welfare . f :hildren and provide a safe learning environment{®R[EF1{E 13 JLZ=E

1284, RERENFEINE




Early Years Teacher Status : July 2013

PHHBZIN S 2013F7F

 There are routes to achieving Early Years Teacher status:EV5 £ 771 SRS 4 LUE R T

Graduate entry; a one year course for those whe an~.92y hoid a degree iv ar «¢h.'r subject

EeWwAANO: AMBLEEZBHHMERNFAMAANRM -Fh i F

Graduate employment-based; one year p ‘rt .".n~ for peon. 2\ ‘hu < ve ilready graduates and work in an
early years setting,

AIREWVAND: AEREWVHFERH L AT EMARHF — <« BRF 4

Undergraduate; full time 3 year course

ARFES £BFBFERE

Assessment only; takes place ov. ¥ 3 110. ths, tor those who are already graduates and experienced in

working with children from birth tc 5 who need no further training to demonstrate they meet the

required standards.
e EEWVHFBEHB-SF /LR EID, TaFEIEIN, RFHTAINANIEGL, BIRITRE
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Ongoing skills, knowledge and professional development support to the
workforce

AR ERENTRE. FIRMT IV AEBTHF

* How?Z e[ 457
* Classroom-based &1 K2z 5 127 2]
* Setting-based 7t T {E AT % 2]
* On-line fE£k%~ 7]

* What? X#H{T47
« Updating and deepening early years know' > > T3, ®uiF A0 5 B2 & #H <5038
« Team leadership [IF\%i-S 77

« Business management 555 Fi



Understandmg the Early Years Workforce

e A e

* NatCen: Social Research organisation ZZ[E

-

2

x

ﬁ'ﬁ- 7/_:1-t|:§:ll\_, I:I:I I’\,\ ;

* Draft report: November 2019 I R&EEF5: 2020°¢"1 73

MHEHRAR

* Qualitative research interviewing se ..\ .nanagers ar 3\ ¢ ~Z:itioners:

= B EYED R FE

* The challenges facing the workforc= M E 1= LY

X HBREFRIN T L,

* Individual practitioners career ‘journe -

\\\\\

1A1

R ARER A E

« why they chose to work ir e 'y ‘ea s A EIFEMELE LTI ?
« why they are still working wi.”i :hildren A1t A 1{BEMNEZITI?
 do they plan to stay working with children f{1E&—EMNFE1Z1TIW L7



What managers look for when recruiting staff
EEERERINEENEMHAY

* desire to work with young children; generally this is considered to be ‘innate’ rather than something
that can be taught EXFI#Z FH#—i&, XFEXEL 2h" T1E TN E L FKEY

e previous experience at ‘good’ settings; experience aj ¥ avin’, wurked i, 0. 2 arovision is often viewed
as more important than qualifications the worker .17, ).

o LRI I HIREYI T ERIES A3 L.% AT 1ETHE ik TN T (ER 5 EEZE,

« Adaptability: changing framework- . 2a diffe. 2.t childrc~ 1. <e~'s require practitioners to be flexible 7
EFET]: BT E I B[ FH 5 KBS 2 0T WX

« communication skills; able to talk with pove’ c.- wi te up observations 4B 5271, BEUES 5 X7,
BEYEL DR

* the ability to ‘fit in’: nurseries are» te. m,“amily FEHEEEN 1K 41/ FFE2—1NEX) X 5 7,

* resilience and empathy; the role is physically and emotionally tiring, especially working in
disadvantaged areas B H/FEFE M FIEFELy H I G 1A G B FEB SR %, LB FHX
TIEEH,




Barriers to recruiting high quality staff
REEPL BBUm RS
* Low pay RN

* The difference between the perceg*~n ot the role =i 'd the reality f1
RN S L Y X 5]

* Lack of social recognition 7. <2 A 0] 1R,

* Emotional and physical lunour (52 < “ShFu{k 1 =5




Journeys through the sector

ANEAVER NV A RS

Career Professionals: Early years professionals who entered «riZ # n 1in in the 5w <tor because of an inherent

interest in early years education.
WIBKFE: ZRBBIPIEFIFBAEIZTYS TF 4 LHER o 4,

Inspired Professionals: Those who enter~a the .=c or becaust i\ 'as ccavenient but remain in the sector

because they have developed a passior ‘orc« .., years.'. 1’ ation

HBEL L E D ZRBBIMERIZTWER AT M BREFEAIZTWNER A MRITE R
TP ILEERE

Pragmatic Professionals: Individuals v 10 « nts red and remain in the sector out of convenience.

WLENE ZERBEHIMR T EE T K EN MR FFBAZITL.



Typology of early years professionals’ journeys through the sector: NatCen 2019
FHEAEE TEERIKLE (NatCen 2019) A TH, THARBE. THEK

N

N EENH

< Intrinsic >

Extrinsic —E I -
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Staying
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Career professionalsHR /1B >k &

This type entered the early years sector because of an intrinsic desire to educate young children. 1% 42

mIE X TV R E TRERE LA EN.

They chose to remain in the sector because they were passm..d & . ‘bout pr v ling children with a solid
educational foundation IR F B XN T, K R T AL "0 s RELAHE &bl

These professionals tended to move roles and se “t:ngs * « "hin the 12r. v onc 2 opportunities for further
development and promotion arose.—BHE i - - .o BFIE M1 < KKK IMEFSEFIEIR S B
E

They displayed high engagement with .3in ngand Cvu . 't ha~. medium job satisfaction and low satisfaction

with the sector A TX B I E L o BRIV, € = 80 S 5IE, B3 THNBREETEKE,
XL 5 R B R K

Some career professionals intended to ~.qy in t 1¢ sector because they were highly committed to early years.

—LEZUNTTEBEIZ T, FEafl, 38 IATRARE LE.

Others planned to leave for jobs that would allow them to have a greater impact on young children’s lives. 7

—EANNTRIEF, EM—ERN)LERFEERZmTIE,



Inspired professionals3¢iBEE L &

This type of professional entered the early years sector to pursue a career and fulfil personal or family
commitments.jZ R B EIHEIFIZITWE AN TIERF W LIS A K ENKIE

They tended to be career-minded from the start and viewed wor kir, 3 in the .\ar.7 years sector as a
facilitator to having career.fti{/J[{ZEM—H BB T 10, FHER D RE Z T FIWVTRIRIEAE .
Once they entered the sector, this type of prof2s-ic 17| uyev:loped a 2.2+ ‘or for working in early years.—E
FEANXAN T, XEZBPNFRTIETE 7415,

There was medium movement within tl ~se . in thir ¢ *.up arua medium engagement with training and
CPD. iZKBHIMAMN THEREREEFF N, T /2T 7V ABNRRMEEEFFN,

Despite their developed passion for early vrar , h s> ype of professional was most likely to leave the
sector as they felt disillusioned becaus » 5t se. tor-specific challenges. RE X KA NS EEIHBEZAHER
TG, BRAMNERNZT AT f AP, E&B UBHAX TR,




Pragmatic ProfessionalsE} SE 3 M &

This type of early years professional either entered the sector because it was convenient or because they
felt they had no other choice. 12258 %) J LR o] s B A ANBR 2 Z St 1A A8 B HAL AR FEmME
1z,

They remained in the sector out of convenience, a lu. Y o a'ernatives ~.nad “*.c fle xibility their job
provided. (1B AIZI TV EE T, SR B /B 1T 7,7,

This type of professional focused primaril* on \ ¢’ tneir job i with t.,<ir personal and family needs. % 3£

BT RET TENB CHML L 5 KEFE -

Pragmatic Professionals rarely moved rolc < or setting, ~: h the sector and did not engage in training or
CPD as often as other groups. IZRE MR L 401, WA REMBUFT—HERRRSMNEZII,

These early years professionals plannad .9 .tay r tne sector as long as their job continued to be

convenient, despite sector-related iscus t 12° they faced. i ZK A MBABRMA TV ZEFEFER
&, EBERZ2MNNIEKRIBRBEIESM, BNHSHEREBEIZITI,



Consider these ‘types’ of practitioners in your experience? A&

ALy B 51X K2

SSiENENEAYIN

* Which ‘type’ are you? & J& TR Fi=: 247

* What ‘types’ are the
77

an

staff in y 2. ¢ team? ER Y 19 H T E T W A3

* What do you need to consider with. 2oz ‘type’ of practitioner to

make them stay wor

king fo-y2 12 1d to be effective in their jobs?

BHEENG—MRENB % FETA, TSR EITE FEX

Ho SE At AR T1E?




